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Prefacio

O ensino instrumental teve seu inicio no Brasil ha mais de 40 anos, na década de
70, com o Projeto ESP (English for Specific Purposes), coordenado pela professora
Maria Antonieta Alba Celani da PUCSP em parceria com o British Council e com
apoio da Coordenacao de Aperfeicoamento de Professores de Ensino Superior
(CAPES). Conhecer os fundamentos desse projeto nos da subsidio para entender
as caracteristicas balizadoras de um curso de linguas para fins especificos, que
nao se limita a uma criteriosa analise de necessidades do publico-alvo; considera
também as condi¢oes para sua implementacao, os participantes envolvidos em sua
elaboracao e efetivacao, a producao de material didatico e, sobretudo, a reflexao
de professores pesquisadores sobre as especificidades de cada contexto. Dessa
forma, pensar o ensino de linguas para fins especificos € saber onde desejamos
chegar: no desenvolvimento da lingua-alvo para uma finalidade que sabemos
identificar. Todavia, é sabido que os caminhos que nos levam a esse destino podem
ser os mais diversos e desconhecidos possiveis.

Pensar nesse destino e em seu caminho 1mplica trazer para o centro da roda
algumas perguntas, nao exclusivas do ensino instrumental, mas fundamentais
para ele: “quem ¢ o publico-alvo?”, “quais suas lacunas de aprendizagem?”, “quais
Sa0 0S propositos de sua aprendizagem?”, “como viabilizar sua aprendizagem?’.
Com base nas respostas, comecamos a esbocar o desenho que culmina em um
projeto de ensino que é pensado e repensado ao longo do processo. Pensar o ensino
instrumental, apesar do que o nome pode sugerir, nao é olhar para a lingua como
instrumento ou objeto da aprendizagem, € saber que é na lingua e pela lingua
que nos (re)significamos. Pensar o ensino instrumental é entender que embora
seja possivel estabelecer recortes de situacoes e contextos, ou de predominancia
de uma habilidade sobre a outra, o objetivo continua sendo ensinar alunos a
desenvolverem seu conhecimento na lingua-alvo para atingir seu proposito de

aprendizagem.

Ainda hoje, quando o termo instrumental é lido na ementa de um projeto
pedagogico de curso, parece haver um desprestigio do tema e dos profissionais que
atuam na area. Para muitos, a Abordagem Instrumental (CELANI; FREIRE ; RAMOS,
2009) remonta a mitos e preconceitos que, naquele ano, Celani esperava nao mais
existirem. Persiste a 1deia de que ensinar inglés instrumental € somente ensinar
leitura — como se 1sso nao fosse importante, mas falaremos desse assunto mais a
seguilr; ou que o ensino instrumental esta defasado. A critica, sem fundamento, se



pauta ora no desconhecimento da abordagem ora na banalizacao das disciplinas de
Inglés em cursos, principalmente no nivel técnico e superior, devido a replicacao
de ementas e conteudos programaticos desses cursos. Orienta-se também no
equivoco de entender a lingua como algo seccionado da situacao real de uso e do
papel central que aprendizes desempenham no processo de ensino-aprendizagem.

Compreendemos a existéncia da disciplina nos projetos pedagogicos de curso
como um marco que significa o reconhecimento da lingua inglesa como Lingua
Franca, sendo ela capaz de intermediar relacoes nos mais variados contextos,
sobretudo na academia, sendo considerada a lingua internacional da ciéncia
(MAURANEN, 2011). Tal reconhecimento fomentou o avanco, embora hoje
estagnado, de programas e projetos de internacionalizacao nas universidades
brasileiras que passaram a ofertar, além dos cursos ja presentes em suas grades,
Cursos presenciais e a distancia que buscavam oportunizar o desenvolvimento
da lingua inglesa para variadas situacoes de uso e baseadas nos diferentes niveis
de proficiéncia.

Quando resgatamos o ensino instrumental no Brasil, verificamos esforcos
em ressignifica-lo para além do ensino da leitura; todavia, é preciso entender
que ressignifica-lo nao quer dizer deixar de oferecer cursos norteados pelo
desenvolvimento dessa habilidade, mas compreender que desenvolver uma
habilidade especifica nao significa excluir o desenvolvimento das demais envolvidas
no processo de ensino e aprendizagem, ou seccionar lingua e cultura, ou lingua e
pensamento critico. Afinal, nossa compreensao de lingua abarca esses e outros
temas cruciais para uma aprendizagem significativa de lingua. Voltamos ao ponto
de partida, a pergunta que orienta o processo: qual é o proposito da aprendizagem
do publico-alvo?

Conhecer o aprendiz — aqui entendemos o conhecer do modo generalizado,
querendo dizer que sabemos para qual grupo pensaremos o0 curso — nao pode se
limitar as suas demandas para a aprendizagem elencadas em um questionario de
inicio de curso que visa obter informacoes sobre perfil, interesses e necessidades.
Significa considera-lo colaborador, aquele com quem negociamos o conteudo
programatico, quem fornece subsidios para (re)pensar o material didatico e quem
entende que o processo de aprendizagem depende dele para se efetivar, quem nos
convida a revisitar o tal questionario e avaliar o processo.

Quando olhamos para o “Programa Lingua Inglesana UNESP: internacionalizacao,
formacao e transversalidade” (2017 a 2020), vemos muito do Projeto ESP.
Reconhecemos que, quando pensado e iniciado, o Projeto ESP rompeu paradigmas



dos quais o Programa se beneficiou. Afinal, deixamos de entender o ensino € a
aprendizagem de lingua baseados no dominio 1éxico-gramatical e passamos a
compreendé-los como proposito comunicativo. O Projeto, que tinha também como
foco a formacao de professores, possibilitou o redimensionamento do olhar do
professor, que deixa de pensar nos ditos co6digos linguisticos fora de um contexto
significativo. Lingua e uso; lingua e cultura; lingua e interacao; lingua e senso
critico passam a caminhar lado a lado e sao principios que orientam o ensino de
linguas na atualidade.

O “Programa Lingua Inglesa na UNESP: internacionalizacao, formacao e
transversalidade” (2017 a 2020) refaz os caminhos do Projeto ESP, mas conta
sua propria historia. Refaz caminhos, pois também se preocupou em entender as
necessidades de um publico especifico, levando em consideracao as especificidades
do contexto, olhou atentamente para seu publico-alvo, alunos de graduacao e
poOs-graduacao, a fim de desenvolver um material que fosse ao encontro de suas
expectativas. E como para o passado olhamos, a fim de avancarmos no futuro;
avanca ao trazer como metodologia de ensino a modalidade on-line, viabilizando
a aprendizagem irrestrita a tempo € espaco.

Parte dessa histOria materializa-se neste e-book que, para além de desenvolver
estratégias de leitura em lingua inglesa, orienta para a autonomia do aprendiz,
convida para a reflexao do professor, em formacao ou veterano da sala de aula
e viabiliza a praxis. Tudo 1sso por que nao devemos ler este e-book como um
livro de exercicios norteados pela exposicao de estratégias de leitura, mas como
capitulos que, para desenvolver a habilidade de leitura de seu puablico-alvo, partem
de textos auténticos que sensibilizam e tém como prerrogativa o senso critico e a
responsabilidade individual, tao necessarios em tempos de pandemia, retrocessos
e negacionismos (sim, no plural).

No mais, convido a todos, seja voce aprendiz ou professor, para uma leitura que
instigue o conhecimento, que oportunize o desenvolvimento na lingua inglesa, e
sobretudo que levante questionamentos e que permita a reflexao, para que o ensino
instrumental continue a prosperar nos campos teoricos e praticos, formando
alunos e professores criticos de uma abordagem e de uma proposta de ensino e
aprendizagem.

Profa. Dra. Stefanie F. Pistoni Della Rosa



Apresentacao

Sabemos da relevancia da lingua inglesa no contexto académico na
contemporaneidade, tida como lingua franca para comunicacao e veiculacao
de imnformacoes a respeito das mais recentes pesquisas cientificas em diversas
areas de conhecimento. Tendo em mente tal importancia, pretendemos com
este trabalho auxiliar alunos de graduacao e pos-graduacao, de nivel basico, a
se tornarem leitores mais autonomos de textos de géneros textuais distintos em
lingua 1inglesa. Com 1sso, esperamos despertar o interesse em aprofundar seus
estudos na referida lingua com vistas a obter o nivel de proficiéncia desejado para
alcancar seus objetivos académicos de forma contextualizada e significativa.

O presente e-book, intitulado Estratégias de Leitura em Lingua Inglesa - nivel
basico, tem por objetivo trazer de forma simples quais sao as principais estratégias
de leitura utilizadas numa perspectiva que vail ao encontro da abordagem
instrumental (CELANI; FREIRE; RAMOS, 2009). Além disso, apresenta exercicios
complementares de tais estratégias a aprendizes de inglés de nivel basico, Al e A2,
segundo o Quadro Comum Europeu de Referéncias para Linguas. O e-book pode
ser utilizado por alunos interessados em dar inicio aos estudos de lingua inglesa.
O material fo1 idealizado por meio de uma iniciativa no ambito do “Programa
Lingua Inglesa na UNESP: internacionalizacao, formacao e transversalidade”
(2017 a 2020), que teve o apoio do Acordo UNESP-Santander.

O principal objetivo do programa foi1 melhorar o nivel de proficiéncia em lingua
inglesa em todos os setores da UNESP (alunos de graduacao, pos-graduacao,
docentes e servidores técnico-administrativos), por meio de cursos on-line e
presenciais de lingua inglesa, bem como a aplicacao de exames de nivelamento e
proficiéncia na referida lingua. Esta obra contém materiais preparados pelo corpo
docente e professores bolsistas desse programa para uma disciplina de estratégias
de leitura em lingua inglesa oferecida a alunos de graduacao de diversas areas e
campi da universidade de forma on-line. Tal iniciativa fo1 empreendedora, pois foi
realizada antes da pandemia de COVID-19 que se instaurou mundialmente em
2020, forcando instituicoes de ensino de diversos niveis a utilizarem ferramentas
tecnologicas e recursos digitais para o ensino.

Segundo Coscarelli (2020, p.15), 0 ensino remoto, tal como vem sendo comumente
chamado ¢é “[...] uma acao emergencial, sao cursos presenciais, que, devido aos
impedimentos impostos pela facil disseminacao do coronavirus, impedem 0s
estabelecimentos de ensino de manterem suas atividades presenciais’. O ensino



remoto, diferente de cursos on-line, precisou ser feito com pouco ou sem planejamento
prévio, sem necessariamente ter um ambiente virtual de aprendizagem, assim como
com pouco preparo de professores para adequar e produzir materiais didaticos
para esse novo tipo de contexto de ensino e aprendizagem.

O curso que deu origem a este e-book, diferente do ensino remoto, foi desde o
inicio idealizado para ser oferecido de forma on-line, contando com ferramentas de
videoconferéncia (Zoom), ambiente virtual de aprendizagem (Google classroom),
além de outros recursos, tais como, video aulas curtas disponibilizadas em canal
proprio no YouTube.

Dessa maneira, o aprendiz de lingua inglesa encontrara neste livro exercicios
sobre oito estratégias de leitura em lingua inglesa, a saber: introducao as estratégias
de leitura (layout, inferéncia e cognatos); falsos cognatos e palavras-chave;
skimming; scanning; coesao e coeréncia; marcadores discursivos e elementos de
referéncia. Salientamos que este e-book pode ser utilizado como uma obra de auto
estudo ou como um recurso didatico para professores interessados em desenvolver
cursos voltados para a leitura e compreensao de textos em lingua inglesa, numa
perspectiva instrumental.

Os capitulos do livro seguem a mesma ordem dos conteuados do curso, sendo
esta descrita a seguir.

Iniciando os trabalhos, temos o capitulo de “ Introducao as estratégias de leitura:
layout, inferéncia e cognatos” com materiais produzidos por Luana Ap. Nazzi
Laranja. Nele, os aprendizes tém acesso a uma breve apresentacao de algumas
estratégias, que nos auxiliam na primeira leitura de um texto em lingua inglesa.

Na sequéncia, temos o capitulo intitulado “Falsos cognatos e Palavras-chave”
de autoria de Eloisa Raquel de Gois, em que sao exploradas as caracteristicas de
falsos cognatos, bem como das palavras-chave, cruciais para a identificacao da
1deia principal de um determinado texto.

Em seguida, apresentamos o capitulo “Skimming” ou Leitura Rapida, escrito por
Douglas Cunha, no qual sao exploradas algumas atividades para que o aprendiz
consiga identificar o tema central discutido em um texto na lingua inglesa, por
mei1o de um “passar de olhos”.

Em contrapartida, para captar detalhes e informacoes especificas em um texto,
o capitulo seguinte, “Scanning” ou Leitura Detalhada, de Douglas Cunha, traz uma
breve visao sobre essa estratégia de leitura. Nos dois capitulos seguintes, escritos
por Ana Helena Dotti Campanatti, temos uma visao sobre coesao e coeréncia
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textual e sua importancia para compreender a organizacao de ideias e argumentos
em um texto. Complementando tal visao sobre coesao e coeréncia, 0 proximo
capitulo, “Marcadores Discursivos’, de Eloisa Raquel Gois, apresenta ao aprendiz
alguns conectores utilizados em textos para levar o leitor a diferentes caminhos
e 1deias, tais como, adicao, contradicao, ordenacao, etc.

Por fim, no capitulo final, “Elementos de Referéncia”, de Ana Helena Dotti
Campanatti, o aprendiz pode compreender melhor o papel de alguns elementos
que se referem a algum tema ja citado ou ainda a ser citado num texto e suas
relacoes com o tema de um texto em lingua estrangeira.

Cada capitulo, entao, conta com:

a. uma breve apresentacao do tema que fo1 desenvolvido em aula e a técnica
abordada dentro dele;

b. 0s exercicios desenvolvidos em aula para pratica da técnica de leitura aplicada;
c. exerciclos extras que foram pensados exclusivamente para este e-booR; e

d. as Answer Keys para todos esses exercicios, visando a auto aprendizagem.
Todo o conteuido foi desenvolvido e revisado por professores dentro do programa,
pensando na melhor abordagem para o nivel basico e desenvolvimento das
competéncias estabelecidas.

Nao obstante, o aprendiz pode explorar alguns links de sites e aplicativos
interessantes para o aprimoramento de outras habilidades em lingua inglesa, além
de ter acesso ao canal do YouTube utilizado para disponibilizar as videoaulas.

1.

Playlist do curso no YouTube no qual é possivel acessar as aulas introdutorias
de cada capitulo compreendido neste livro.

2.

Site que contém diversos materiais para que aprendizes de lingua inglesa
possam aprimorar suas habilidades linguisticas.

3.

Plataforma voltada para educacao. Possui uma série de videos e textos com
questoes de multipla escolha e também dissertativas, que podem ser corrigidas
por tutores e outros usuarios da plataforma.
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https://www.youtube.com/playlist?list=PLJ3JXZ6OseJAXWo75y4UTJN-vWVxdybek 
https://www.youtube.com/playlist?list=PLJ3JXZ6OseJAXWo75y4UTJN-vWVxdybek 
https://ericibilce.wixsite.com/welcome
https://ed.ted.com/

4,

App para celular com funcao gratuita para treinar speaRing.
5.

Site com exemplos de diversos testes de proficiéncia, 6timo para treinar!
6.

Site com artigos atuais em seu formato original e também com versoes para
alunos intermediarios e basicos.

7.

Repositorio com tutoriais para plataformas digitais, filmoteca, linkoteca, e
diversas atividades separadas por nivel.

Esperamos que todos tenham uma excelente leitura e um 6timo aproveitamento.
Bons estudos!

Paula Tavares Pinto

Sandra Mari Kaneko Marques

Daniela Nogueira de Moraes Garcia

(Organizadoras)
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https://elsaspeak.com/en/
https://www.4tests.com/toefl
https://www.newsinlevels.com/
https://cel.fclar.unesp.br/ingles/

Introducao as estrategias
de leitura: layout,
Inferéncia e cognatos




Algumas estratégias de leitura sao necessarias para que o leitor
compreenda a mensagem do texto de forma eficaz e atinja o seu
objetivo no momento em que esta lendo. O layout € uma delas -
elementos que, juntos, compoem o texto. A técnica de se observar
o layout &€ muito importante, especialmente na identificacao do
genero textual. O leitor identifica muita informacao a respeito do
texto mesmo sem a sua leitura, apenas observando o layout. Assim,
quando olhamos para uma determinada estrutura, ja conseguimos
reconhecer se o texto € uma receita, uma noticia jornalistica ou
um e-mail, por exemplo.

Do layout, passamos para a inferéncia. A inferéncia trata-se de
tirar conclusoes a partir do que ja se conhece sobre determinado
assunto. NOs inferimos diversas informacoes acerca do texto
que vamos ler. Ao olharmos as imagens contidas no texto, ja
inferimos o assunto principal. E a partir de entdao que levamos
em consideracao o nosso conhecimento prévio, ou background,
sobre o tema em questao. Tudo o que ja sabemos sobre 0 assunto
do texto certamente facilitara nossa compreensao a respeito do
mesmo. E por isso que, dependendo do tema, alguns leitores terao
mais facilidade em entender o conteudo textual do que outros que
nao tém conhecimento sobre o assunto.

Por fim, outra estratégia que nos leva a praticar uma leitura de
maneira mais eficiente € a observacao dos cognatos. As palavras
cognatas sao aquelas que, por virem da mesma raiz (grego ou latim)
possuem certa semelhanca, que se baseia em ortografia e prontncia,
tendo o mesmo significado nos dois idiomas. Essa semelhanca varia
entre palavras: idénticas, semelhantes ou vagamente parecidas,
mas que, de qualquer modo, auxiliam o leitor a compreender o que
determinada passagem do texto esta querendo informar. Temos
como exemplo as palavras: chocolate, TV, comedy, music, entre
outros.

Dessa maneira, colocando em pratica essas estratégias basicas
de compreensao escrita, o processo de leitura é facilitado e
possibilita que o leitor retire do texto mais informacoes, pois passa
a observar, questionar e refletir sobre sua leitura.



Exercicios

A. Leia o titulo do texto abaixo, observe a figura e atente-se aos cognatos para
responder as perguntas.

‘ Is a vegan diet better for the
2 environment?

By Paul Allen 2 comments

Magazine subscription - save 44% and get a cookbook of your choice

Environmental editor Paul Allen asks if being vegan is best for the planet -
and what a sustainable diet might look like in future.

Fonte:

1) Quais palavras abaixo sao consideradas cognatas?
a) editor, best, like.

b) vegan, editor, future.

c) planet, environment, editor.

2) Usando a inferéncia, responda: qual é o possivel significado da palavra
“environment”?

a) saude
b) custo-beneficio

c) meio ambiente

3) Qual é o possivel principal assunto do texto?
a) a dietavegana e 0os impactos no meio ambiente
b) a dieta vegana e os impactos na saude

c) adieta vegana no futuro
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https://www.bbcgoodfood.com/howto/guide/vegan-diet-better-environment

B. Leia o texto prestando atencao as palavras grifadas para responder as
perguntas.

Why is a vegan diet better for the planet?

One answer is the huge environmental cost of industnialised animal farming.

Today, the UN says meat and dairy (farmed livestock) accounts for 14.5% of all
manmade greenhouse gas emissions. [hat's roughly equivalent to the exhaust
emissions of every car, train, ship and aircraft on the planet!

It we all went vegan, the world’s food-related emissions would drop 70% by 2050,
according to a 2016 report on food and climate in the academic journal, Proceedings

of National Academy of Sciences (PNAS).
sound good? Well, it 1s. But, as always, the devil’s in the detail.

lust as it's possible to be vegan and still eat unhealthily - without the right food

balance, vegans can miss out on iImportant vitamins, proteins and fatty acids, and eat
too many saturated fats - there are some vegan foods which aren’t great for the
planet.

Fonte:

Glossary

* sreenhouse gas — a gas that causes the greenhouse effect, especially carbon
dioxide.

* roughly — close to a particular number, although not exactly that number.
* miss out — to not include someone or something.

Fonte:
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https://www.bbcgoodfood.com/howto/guide/vegan-diet-better-environment
https://dictionary.cambridge.org/pt/

Based on your background and the inference technique, answer:
1) What does “UN” mean?
a) United Nationalities
b) University of Netherlands

c) United Nations

2) Choose the correct option:

a) 14.5% de emissao de gas do efeito estufa advém da producao de carnes e
laticinios

b) 14.5% de emissao de gas do efeito estufa é equivalente a emissao de gas de
todos 0s mei1os de transporte de um pais.

c) 14.5% de emissao de gas do efeito estufa advém da uniao dos gases emitidos
pelos transportes e a producao de carnes no planeta.

3) Choose the incorrect option:

a) Se todos virassem veganos, até 2050 os gases emitidos relacionados a comida
cairtam 70%.

b) A dieta vegana ¢é mais saudavel e faz com que todos ingiram as vitaminas
necessarias para o corpo.

c) Nem todas as comidas veganas sao boas para o meio ambiente.
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C. Read the text below and answer the questions:

NHS

Alcohol handrub hand hygiene
technique - for visibly clean hands

r

1

Apply a small amount
(about 3 ml) of the product
in a cupped hand

a

Fi

) .

Y

Rub hands together Rub back of each hand
palm to palm, spreading the with palm of other hand
handrub ower the hands with fingers interlaced

¥ d

=F Y

Rub palm to palm with
fingers interlaced

Rub back of fingers Rub each thumb clasped
1o opposing palms with in opposite hand using a
fingers interlocked rotational movement

F? ‘
Rub tips of fingers in opposite
palm in a circular motion

!y

deanyourhandse

§ i

Fonte:

1) The objective of the textis:

a) to give instructions

8 la
_ﬁ :
) /

Rub each wrist with Wait until product has
opposite hand evaporated and hands are dry

(do not use paper towels)

%

10

O

\ /
i NHS
The process should take National Patie
15-30 seconds Safety Agenh

b) to inform about the pandemic

c) totell astory
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https://www.bbc.com/future/article/20200818-covid-19-has-handwashing-been-forgotten

2) Observe the pictures and answer: Which context is the text related to?
a) diseases’ cure
b) prevention of toxic diseases

C) viruses contamination

3) O texto mostra como:
a) Lavar as maos com agua e sabao
b) Higienizar as maos com alcool gel

c) Limpar as maos com produtos de higiene

4) Observando as imagens do texto e o que esta escrito em cada uma, destaque
o significado correto de cada palavra em negrito da coluna esquerda:

a) SPREADING | DESENVOLVENDO ESPALHANDO SECANDO

b) RUB ESFREGUE SINTA PENETRE

¢) WRIST PUNHO DEDO BRACO

d) DRY MOLHADO SECO COM BRILHO

5) Quanto tempo deve durar esse processo mostrado nas imagens?
a) em torno de 1 minuto
b) 10 segundos em média

c) de 15 a 30 segundos
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Falsos cognatos e
palavras-chave




Nesta licao, trataremos sobre dois tOpicos: palavras-chave e
falsos cognatos.

As palavras-chave, ou seja, palavras capazes de identificar
e resumir o conteudo de oracoes, sao elementos basicos para
interpretacao de texto em todos os estagios, do 1niciante ao
avancado, pois facilitam a compreensao de topicos e sentencas
complexas na lingua alvo, ajudando o leitor a compreender o topico
geral do texto. No titulo, “Nova cepa se espalha pela cidade de Nova
York” temos como palavras-chave: nova, cepa, espalha, Nova York;
pois resumem O conteudo da sentenca.

Ja os falsos cognatos sao palavras na lingua estrangeira que
se parecem com palavras na lingua mae do leitor, porém tem
um significado bastante diferente da palavra que lhe é similar na
ortografia. Por exemplo, “realizar” e “realize” apresentam grafias
parecidas, entretanto “realize” significa perceber, portanto, os
significados sao diferentes, apesar da escrita semelhante. Desta
forma, ha grandes chances de que ocorram ruidos na comunicacao
e, consequentemente, uma ma compreensao do texto.



Exercicios

Top DHS scientists says heat,
humidity slow coronavirus

By Bob Fredericks April 23, 2020 | 7:-45pm

are detrimental to SARS-CoV-2 in saliva droplets F

on surfaces and in the air

WASHINGTON

William Bryan, head of science and technology at the Department of Homeland Security speaks
during the daily briefing of the coronavirus task force.

Fonte:

A top scientist from the Department of Homeland Security said Thursday that
preliminary research shows that the coronavirus dies out more quickly in hot,
humid weather than in colder, drier conditions.

“Increasing the temperature and humidity... is generally less favorable to the
virus’, said William Bryan, head of science and technology at DHS, said during
the daily at the White House.

Brvan said the preliminary study showed that the half life of the virus was
lower at higher temperatures and humidity than in colder weather.

“If yvou look as the temperature increases, as the humidity increases, no sun
involved, you can see how drastically the half-life goes down on the virus. So it’s
dying in a much more rapid pace [with] just exposure to higher temperatures and
to humidity”, Bryan continued.

But he also said that it dissipates more quickly in sunlight than in the dark
because ultraviolet light helps kill the bug.

The DHS scientists said that disinfectants and household bleach were also
extremely effective in killing the virus.
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President Trump welcomed the news and predicted that more people would
be willing to venture outdoors 1n the late spring and summer when the weather
warms up.

The president also speculated that bombarding human bodies with light could
be effective, as well as perhaps injecting disinfectants into the lungs — moves
Bryan downplayed.

“So, suppose we heat the body with a tremendous, whether it’s ultraviolet or
just very powerful light, and I think you said that hasn’t been checked, but you're
goling to test it”, Trump said, apparently referring to an earlier conversation with
Bryan.

“And then I said supposing you brought the light inside the body, which you
can either do through the skin or in some other way, and I think you said you were
golng to test that too. Sounds interesting’, he continued before asking about an
“Injection” of “disinfectant” into patients.

“And then I see the disinfectant, [which]| knocks it out in a minute. One minute.
And 1s there a way we can do something like that, by injection inside or almost a
cleaning ... It'll be interesting to check that”, the president said although that notion
was quickly discounted.

Dr. Deborah Birx said later she had also not seen any evidence that bombarding
a patient with light would be effective.

Fonte:

A. Answer the questions below:

1) What are some keywords on the title?
a) top, scientist, coronavirus

b) scientist, heat, humidity, says

c) top, heat, humidity, coronavirus

d) heat, humidity, slow, coronavirus

e) scientist, slow, coronavirus, says
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2) What are other words used to talk about the coronavirus?
a) virus

b) virus; body

c) virus, body, it

d) virus;it

e) virus, it, body, bodies

3) Whatis NOT a synonym for the word “scientists”?
a) head of science

b) president

c) Bryan

d) he

e) a top scientist

4) What words could be considered keywords for the whole text?

a) light, temperature, scientists, heat, increases, human body, humidity
b) light, temperature, scientists, heat, human body, humidity

c) light, temperature, scientists, increases, human body, humidity

d) light, temperature, scientists, decreases, human body, humidity

e) light, temperature, scientists, humidity, skin

5) What word could be considered a false cognate?
a) virus

b) scientists

c) rapid

d) test

e) outdoors
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Skimming



Skimming € uma técnica de leitura dinamica que se baseia em
mover os olhos rapidamente pelo texto a fim de encontrar seus
pontos principais, suas palavras-chave e seu contexto.

Ao utilizar a técnica de Skimming, o aluno devera se atentar aos
conteudos ja discutidos previamente (layout, inferéncia, palavras-
chave e cognatos) para determinar qual € o cerne do texto, quais
0S pontos principais adotados pelo autor e seu ponto de vista.

O Skimming € uma excelente técnica de leitura que poupara
minutos preciosos nas fases de pré-leitura (quando para determinar
a tematica e posicionamento do texto) e pos-leitura (para revisao).



Exercicio

A. Use the SKimming technique to read the text and discover the six personal
qualities of a teacher and in which paragraph this quality is discussed. There
is one paragraph where no quality is discussed

here I want to try to give you an answer to the question: What personal qualities
are desirable 1n a teacher? Probably no two people would draw up exactly similar
lists, but I think the following would be generally accepted.

First, the teacher’s personality should be pleasantly live and attractive. This
does not rule out people who are physically plain, or even ugly, because many such
have great personal charm. But it does rule out such types as the over-excitable,
melancholy, frigid, sarcastic, cynical, frustrated, and overbearing ld say too, that
it excludes all of dull or purely negative personality. I still stick to what I said in
my earlier book: that school children probably ‘suffer more from bores than from
brutes.

Secondly, it is not merely desirable but essential for a teacher to have a genuine
capacity for sympathy - in the literal meaning of that word; a capacity to tune
in to the minds and feelings of other people, especially, since most teachers are
school teachers, to the minds and feelings of children. Closely related with this is
the capacity to be tolerant — not, indeed, of what i1s wrong, but of the frailty and
immaturity of human nature which induce people, and again especially children,
to make mistakes.

Thirdly, I hold it essential for a teacher to be both intellectually and morally
honest. This does not mean being a plaster saint. It means that he will be aware
of his intellectual strengths, and limitations, and will have thought about and
decided upon the moral principles by which his life shall be guided. There is no
contradiction in my going on to say that a teacher should be a bit of an actor. That
1s part of the technique of teaching, which demands that every now and then a
teacher should be able to put on an act - to enliven a lesson, correct a fault, or
award praise. Children, especially young children, live in a world that 1s rather
larger than life.

A teacher must remain mentally alert. He will not get into the profession if of
low intelligence, but it is all too easy, even for people of above-average intelligence,
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to stagnate intellectually — and that means to deteriorate intellectually. A teacher
must be quick to adapt himself to any situation, however improbable and able
to improvise, if necessary, at less than a moment’s notice (Here I should stress
that I use ‘he’ and ‘his’ throughout the book simply as a matter of convention and
convenience.)

On the other hand, a teacher must be capable of infinite patience. This, I may
say, 1s largely a matter of self-discipline and self-training; we are none of us born
like that. He must be pretty resilient; teaching makes great demands on nervous
energy. And he should be able to take 1n his stride the innumerable petty irritations
any adult dealing with children has to endure.

Finally, I think a teacher should have the kind of mind which always wants to
go on learning. Teaching is a job at which one will never be perfect; there 1s always
something more to learn about it. There are three principal objects of study: the
subject, or subjects, which the teacher is teaching; the methods by which they can
best be taught to the particular pupils in the classes he 1s teaching; and - by far
the most important — the children, young people, or adults to whom they are to be
taught. The two cardinal principles of British education today are that education is
education of the whole person, and that it is best acquired through full and active
co-operation between two persons, the teacher and the learner.

Fonte: Adaptado de

1. Should have the kind of mind which always wants to go on learning
2. Must remain mentally alert

3. No quality i1s discussed 1n this paragraph.

4. Must be capable of infinite patience

5. Essential to have a genuine capacity for sympathy

6. Personality should be pleasantly live and attractive

7. Essential to be both intellectually and morally honest

28


http://www.uefap.com/reading/exercise/structure/qualteac.htm

Scanning



Scanning € uma técnica de leitura dinamica que faz uso do
movimento rapido de olhos pela pagina em uma tentativa de
encontrar pontos especificos no texto de forma mais objetiva.

O Scanning promove uma busca pela pagina por informacoes
especificas, como abusca de um termo no dicionario ou enciclopédia,
ignorando toda outra informacao nao pertinente. Por isso, avaliar
a relevancia das informacoes adjacentes € parte da pratica do
Scanning.

Como é usado para procurar informacoes especificas no texto,
essa técnica de leitura € muito usada para encontrar respostas
para perguntas objetivas, que precisam de averiguacao factual do
texto, e é indispensavel em exames de proficiéncia.



Exercicios

A. Use the Scanning technique to read the text and determine the best way to
sum-up each paragraph.

1. AMAZON’S virtual assistant Alexa is to answer the health queries of its owners
thanks to a link — up with the NHS.

2. Alexawill be able to search the NHS website for information to come up with
an answer that is verified by health experts. It is designed to help patients
who are elderly, blind or otherwise unable to easily use the internet take more
control of their healthcare and reduce the burden on the NHS.

3. Health Secretary Matt Hancock said: “Technology like this is a great example of
how people can access reliable, world - leading NHS advice from the comfort of
their home, reducing the pressure on our hardworking GPs and pharmacists”.

4. “Through the NHS Long Term Plan we want to embrace the advances in
technology to build a health and care system fit for the future.”

5. Tech experts say by 2020, half of all information searches will be voice-
assisted. Adi Latif, who is registered blind, uses Amazon Alexa and other voice-
assisted technology for everyday tasks. Adi, 38 of Camden, North London, said:
“Convenience 1s king and it’s brilliant to know I can ask Alexa about illnesses
and receive credible, NHS-verified information”.

6. “It cuts out all the searching online, which can be a traumatic experience
for many people — especially those who are disabled or not familiar with
technology.

7. “NHS services need to be designed in a way that allows all people, including
those who are blind or disabled, to access them from home.”

Fonte:
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( ) | Comentario sobre a necessidade dos servicos de assisténcia, que visa
pessoas com deficiéncia e nao familiarizados com tecnologia.

( ) | Comentario do secretario da satde sobre essas novas tecnologias.

( ) | Sobre uma nova funcionalidade da assistente virtual da Amazon, Alexa.

( ) | Comentario sobre as vantagens dessa nova tecnologia, como 0 acesso
domiciliar.

( ) | Sobre a experiéncia de um usuario com tecnologias assistidas por voz.

( ) | Sobre as especificidades dessa nova funcao, como buscar pelo site da NHS
e ter acesso a iInformacoes verificadas por especialistas da saude.

( ) | Comentario sobre o futuro dessa tecnologia.

Scanning e Skimming

B. Start by skimming the text and answering the first question, then read the
following questions and scan the text to find the right answers.

In Modern Comfort Food, Ina Garten shares 85 new recipes that will feed your
deepest cravings. Many of these dishes are inspired by childhood favorites — but
with the volume turned way up, such as Cheddar and Chutney Grilled Cheese
sandwiches (the perfect match for Ina’s Creamy Tomato Bisque), Smashed
Hamburgers with Caramelized Onions, and the crispiest hash browns that are
actually made in a waffle iron!

There are few things more comforting than gathering for a meal with the ones
yvou love, especially when dishes like Cheesy Chicken Enchiladas are at the center
of the table. Old-fashioned crowd pleasers like Roasted Sausages, Peppers, and
Onions are even more delicious and streamlined for quick cleanup. For dessert?
You'll find the best Boston Cream Pie, Banana Rum Trifle, and Black and White
Cookies you'll ever make. Home cooks can always count on Ina’s dependable, easy-
to-follow instructions, with lots of side notes for cooking and entertaining—it’s
like having Ina right there beside you, helping you all the way.
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From cocktails to dessert, from special weekend breakfasts to quick weeknight
dinners, you'll find yourself making these cozy and delicious recipes over and over
again.

Fonte:

1) Whatis the book’s subject?
b) Dessert

c) Sandwiches

d) Cocktails and dessert

e) Cooking comfort food

f) Breakfast and dinner

2) Who is the booK’s author?
a) Rum Trifle

b) Barefoot Contessa

c) a Boston chef

d) Chutney

e) Ina Garten

3) How many recipes does the book bring?
a) eighteen

b) eighty-five

c) eight hundred

d) eight or five

e) not mentioned

4) What are examples of old-fashioned food?

a) Boston Cream Pie, Banana Rum Trifle, and Black and White Cookies
b) Roasted Sausages, Peppers and Boston Cream Pie

c) Roasted Sausages and Peppers

d) Onions, Peppers, and Roasted Sausages

e) all the above
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5) How are the recipes described?
a) favorite

b) the crispiest

c) comforting

d) cozy and delicious

e) easy-to-follow

C. Read the text below and use scanning and skimming to answer the questions.

When Edward Cullen and Bella Swan met in Twilight, an iconic love story was
born. But until now, fans have heard only Bella’s side of the story. At last, readers
can experience Edward’s version in the long-awaited companion novel, Midnight
Sun.

This unforgettable tale as told through Edward’s eyes takes on a new and
decidedly dark twist. Meeting Bella 1s both the most unnerving and intriguing event
he has experienced in all his years as a vampire. As we learn more fascinating details
about Edward’s past and the complexity of his inner thoughts, we understand why
this is the defining struggle of his life. How can he justify following his heart if it
means leading Bella into danger?

In Midnight Sun, Stephenie Meyer transports us back to a world that has
captivated millions of readers and brings us an epic novel about the profound
pleasures and devastating consequences of immeortal love.

Fonte:

1) Is Midnight Sun the first book of the saga?
a) Yes
b) No
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2) Who is the narrator of the story in “Midnight Sun”?
a) Stephenie Meyer

b) Edward Cullen and Bella Swan

c) Edward Cullen

d) Bella Swan

e) Bella Swan after becoming a vampire

3) Whatis not a synonym for the story?
a) consequences of immortal love

b) long-awaited companion novel

c) unforgettable tale

d) epic novel

e) unnerving and intriguing event

4) What events take place in Midnight Sun?
a) Edward meets Bella

b) Details about Edward’s past

c¢) Edward’s inner thoughts

d) Edward’s struggles

e) all the above

D) Read the text below and answer the questions.

Margaret Atwood’s first novel 1s both a scathingly funny satire of consumerism
and a heady exploration of emotional cannibalism.

Marian McAlpin is an “abnormally normal” young woman, according to her
friends. A recent university graduate, she crafts consumer surveys for a market
research firm, maintains an uneasy truce between her flighty roommate and their
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prudish landlady, and goes to parties with her solidly dependable boyfriend, Peter.
But after Peter proposes marriage, things take a strange turn. Suddenly empathizing
with the steak in a restaurant, Marian finds she is unable to eat meat. As the days
g0 by, her feeling of solidarity extends to other categories of food, until there is
almost nothing left that she can bring herself to consume. Those around her fail
to notice Marian’s growing alienation — until it culminates in an act of resistance
that 1s as startling as it 1s imaginative. Marked by blazingly surreal humor and a
colorful cast of eccentric characters, The Edible Woman 1s a groundbreaking work
of fiction.

Fonte:

1) Consider the statements:
I - The Edible Woman 1s written by The handmaid’s tale author
IT - The writer’s name is Marian McAlpin

1T - The Edible Woman is McAlphin’s first novel

Choose the right answer about the statements.
a) I, Il and III are correct

b) 11is false

c) Il is false

d) I and III are correct

e) II and III are false

2) When does the main character stop eating?
a) when she goes to the university

b) when she gets married

c) ata party

d) after a marriage proposal

e) when she goes to the market
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3) Who is Peter in the book?

a) the main character’s roommate
b) the main character’s landlady
c) the main character’s boyfriend
d) someone she met at a party

e) none of the above

4) What word is not used to describe the book?
a) funny satire

b) consumerism

c) heady exploration of emotional cannibalism
d) groundbreaking

e) surreal

5) Why does the main character stop eating?
a) she is feeling uneasy

b) she has nothing left to eat

c) she got sick after a party

d) she empathizes with a steak

e) itis only an imaginary world
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Coesto e coeréncia textuais




Coesao e coeréncia sao termos que denominam as relacoes
entre palavras ou frases dentro de um texto. Prestamos especial
atencao a esses conceitos quando escrevemaos, ou seja, quando
produzimos um texto, mas eles também sao de grande ajuda
durante a leitura, uma vez que, ao estabelecermos relacoes atraves
deles, nosso entendimento é mais preciso.

Coesao refere-se a ligacao que palavras e frases tém dentro
de um mesmo texto e, dessa forma, é mais facil de identificar.
Coeréncia, por suavez, € aligacao logica de sentido dentro do texto
como um todo. Podemos dizer, de maneira simples, que coeréncia
seria 0 aspecto macro de um texto e coesao, o micro. Entendemos,
entao, que coesao trata dos mecanismos linguisticos dentro de
um texto e coeréncia, por sua vez, das ideias do mesmo.

A partir dessas estratégias, o aluno conseguira localizar
Informacoes especificas a respeito de algo sem ler o texto todo,
por meio de outras dicas tipograficas e de layout, por exemplo,
utilizando o contexto para ajuda-lo a preencher as lacunas.

O discente também devera conseguir verificar se um texto esta
bem conectado em seu todo e se suas frases e paragrafos formam
um todo.



Coesao textual

A. Read the text below and answer the questions:

Can you train your metabolism to work
faster?

Well, no you can’t, but yes you can. Look, it’s
complicated. But there is good news...

Fonte:

1) What is the main topic of the text?
a) A possibilidade de treinarmos nosso metabolismo para trabalhar mais rapido.

b) A maneira como nosso metabolismo funciona enquanto estamos trabalhando
em ritmo acelerado.

2) O primeiro “but” tem a funcao de:
a) adicao de informacao
b) oposicao de informacao

c) conclusao de pensamento

3) O segundo “but” mostra que:
a) ¢ dificil, mas nao ha muito o que fazer.
b) apesar de complicado, ha boas noticias.

c) é possivel, mas nao tem muito resultado.
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B. Leia uma parte do texto “Can you train your metabolism?” e responda as
questoes:

Professor Spector’s study saw 1,100 participants (a mixture of identical and
non-identical twins* and unrelated individuals) fast overnight, then spend the
followingdayinhospital. there, their bloods were taken every half
hour and they were given identical foods and portions. Their body’s response
to the food was analysed. When they returned home for two weeks, they were
given set foods and meals to eat, and they ate their own food.
Their responses were logged via wearable technology (glucose monitors) and
an app, with further blood prick samples submitted. Their microbiome (gut
bacteria) was also collected at the beginning and end of the study.

The result? “The metabolic response to food was so different between people
in identical conditions. , 1If they were given an identical muffin,
for example, how much their sugar, insulin and blood fats went up varied about
eight-fold between people. There was no average™ response. Even identical

twins having the same meal at the same time had different responses’.

Fonte: BBC ( )

Glossary

*twins — gémeos

*average — meédia

1) Complete os espacos com a melhor opcao:
a) So,while, so
b) Also, so, while

c) While, also, so

2) O texto mostra que, no estudo feito,
a) foram dadas porc¢oes idénticas de comida para as pessoas.

b) parauma pessoa foi dada uma porcao inteira de comida e para a outra, metade
dessa porcao.

c) o sangue foi tirado das pessoas uma vez ao dia.
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3) A palavra “WHEN” destacada diz respeito a (ao):

a) tempo em que o estudo levou para ser desenvolvido por meio dos monitores
de glicose.

b) conclusao do estudo feito pelo Professor Spector.

C) momento €m que as pessoas voltaram para casa € continuaram o teste.

4) A palavra “EVEN” destacada mostra:
a) um resultado inesperado

b) um resultado 6bvio

5) O resultado apresentado pelo estudo provou que:

a) O metabolismo mostrou ser idéntico nas duas pessoas que obtiveram
alimentacoes iguais.

b) Mesmo com alimentacoes idénticas, as duas pessoas mostraram uma resposta
metabolica diferente.

c) Nem sempre o metabolismo funciona da mesma maneira para as pessoas
que se alimentam identicamente, porém, na maioria das vezes, sim.

C) Leia o texto abaixo e responda as questoes:

The mental hacks that level up your self-control
L ‘ .
“

© Gin Boni

Fonte:

By definition, self-control is the ability to do something that benefits your long-
term goals, instead of something that might satisfy your immediate desires. But
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for many of us, short-term satiations are irresistible - we end up sacrificing the
well-being of our future selves all too easily. Why 1s exercising proper self-control
so tricky for some, and how can you harness your own restraint for good?

Angela Duckworth, professor of psychology at the University of Pennsylvania,
says allocating resources between your present self and future self is an ongoing
struggle. Even though you know the importance of preparing for your future, your
present self also wants their fair share. It’s a tough negotiation, especially during
the moments when the ‘easy road’ is laying right in front of you.

Fonte:

1) Procure no texto palavras que transmitem a ideia de:

TIME ADDITION OPPOSITION

2) What is self-control, according to the text?
a) the mental hacks
b) something that might satisfy your immediate desires

c) the ability to do something that benefits your long-term goals

3) In the text, “Even though” shows the relation between:
a) good and bad
b) present and future

c) healthy and unhealthy

D. Complete as frases de modo que elas se tornem coesas:

BUT - NOT EVEN - THUS - ALTHOUGH - BESIDES - BECAUSE - SO

1) He is obviously intelligent not particularly ambitious.

2) It’s been such a big part of me forever, and I'm not ready to give it up yet.

, 'm only 55, and even though I’ve been teaching so long, I'm
just barely old enough to retire.
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3) Itjust has two components: Planning and doing. If you have the planning bit
down, then it’s just the discipline to do it. And hopefully it all becomes a habit,
so you'll have to think about it.

4) In the event you rather established your telephone to recover information
every single five to ten a few minutes, you can expect to save your electric
battery and , create your cell phone much more helpful.

5) Ido agree thatwolves do attack people. __people are hunting and
invading their hunting grounds .~~~ they are forced to go into
populated areas. I think the reason that people fear wolves 1s
they don’t fully understand them.

Coeréncia textual

A. Read the text below and answer the questions:

By Kate Bolduan, Anchor
Updated 0040 GMT (0840 HKT) October 13, 2020

Latrobe, Pennsylvania (CNN) — They are all nervous.

Hollie Geitner fidgets with her coffee on a brisk and foggy fall morning. Joan
Smeltzer shifts in her seat, adjusting her shirt as the breeze rolls through her
backyard. Julie Brady smokes one last hand-rolled cigarette, playing with the case
adorned with the American flag to calm her nerves.

They are all nervous because of what they are about to discuss. They haven’t
really talked about it in such a public way.
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“Iwasn’t ready to say to anybody, even my own husband, I'm not voting for him
again. But I, I obviously am saying that now  Geitner said.

“My husband and his whole family are Trump supporters. So, I'm kind of in
the minority ° Brady said.

These women voted for Donald Trump in 2016. They are part of the 50% of
white women 1in Pennsylvania who exit polls showed helped Trump flip the state
four years ago. They also now represent the uphill battle the President faces in the
battleground state this year because they are the Trump supporters the President
has lost. They’re disillusioned by behavior they describe as bullying, by the lack
of empathy he has shown and most especially by his failures to prepare and level
with the nation about coronavirus.

The President’s handling of the pandemic was the final straw for Julie Brady,
51, a registered Democrat who voted for Donald Trump in 2016 and now plans to
vote for Joe Biden.

The President’s handling of the pandemic was the final straw for Julie Brady,
51, a registered Democrat who voted for Donald Trump in 2016 and now plans to
vote for Joe Biden.

“I got it wrong. And it hurts my heart. I mean, it truly hurts my heart®, said Joan
Smeltzer, Brady’s sister. “I feel like I've been duped. I really do. I wanted to believe
that he was better than he 1s.”

“I think I liked the 1idea that he was a little hardcore. He wasn’t going to put up
with anybody’s nonsense. I felt like he would never let anyone walk all over us®,
recalls Brady. Now four years later she describes the President in very different
terms. “I think he’s a bully®, she says. “He represents everything that I don’t want
my children to grow up to be".

Smeltzer and Brady, both registered Democrats, live in Westmoreland County in
the southwestern part of the state, in what is considered Trump country. They are
the exact voters the President has been targeting for months now with a campaign
message of “law and order®.

The voters Trump targets with tweets like “The Suburban Housewives of
America... Biden will destroy your neighborhood and your American Dream. I will
preserve it, and make it even better".

When asked about that message, both sisters roll their eyes.
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“At the time, I laughed®, Smeltzer said. “It irritates me that he thinks that I and
other people like me are stupid enough to believe that. It’s insulting"®.

Regret is the word all of the Pennsylvania women we interviewed bring up
when talking about their vote for Trump 1in 2016. And no other topic seems to
confound them more uniformly than their willingness to look past Trump’s sexist
and misogynistic remarks during the 2016 campaign, the allegations of sexual
misconduct against him (which the President denies) and the Access Hollywood
tape.

“I look at myself and I think, how could I do that?”, Smeltzer asked herself.
“I feel like I did a disservice to women by voting for this guy*, Brady added.

“I Iiterally 1ignored it, just like every other woman who voted for him. We ignored
it. I just kept saying it’s locker room talk®, said Nin Bell, calling it an embarrassment.

But the final breaking point for the sisters Smeltzer and Brady was the
coronavirus pandemic.

“The way he handled it. That was the absolute last straw for me®, says Brady, who
describes recently losing her job as an executive assistant due to the pandemic. A
job she held for more than a decade. “He didn’t create the virus, but he hurt a lot
of people by not doing what he should have done when he found out about it. He
kind of left us all in the dark guessing what was going on. And that wasn’t fair to

¢

us..

Unlike 2016, this November Smeltzer, Brady, and Geitner all say they are voting
for Joe Biden. While conversations with Trump voters who will no longer vote for
him are not necessarily predictive of how the state of Pennsylvania will vote, these
conversations are illustrative of the challenges the President faces in a key battle
ground. Polling from late September indicates they are part of a larger trend with
Biden leading by 23% among women in Pennsylvania.

The same survey conducted by the Washington Post and ABC News shows
Trump 1s suffering more erosion in support than his Democratic challenger. Eight
percent of voters who supported Trump four years ago now say they currently
support Biden. By contrast, only 1% of voters who supported Clinton say they are
switching to Trump. While 8% may seem like a small portion of the electorate, it
could be significant in a state where Trump eked out a win by just 44,000 votes,
less than one percentage point.
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“Covid, it 1s top of mind for a lot of voters, men and women®, says Andrea
Koplove, the director of engagement for TurnPABIlue. “And then a lot of people
seem to really just be focused on the discourse that’s happening in our country
right now. They’re tired of fighting and they’re tired of chaos. We hear that a lot.”.

Koplove, and TurnPABIlue’s executive director Jamie Perrapato, say they know
this from reaching out to women statewide through the grassroots organization
they founded in response to Trump’s victory in 2016. The organization recently
launched a new weekly phone-banking event exclusively dedicated to women
reaching out to women.

“Women voters are everything for this election. Women are going to decide
this election. No doubt, one way or the other", said Perrapato.

“A lot has changed in four years. And I'm probably a good example of someone
who’s gone through a lot of change 1n four years", said Geitner, a lifelong Republican,
who lives in Pittsburgh. She works in communications and, along with her husband,
now juggles working from home and helping two kids who are learning from home
part of the week as their school is using a hybrid model.

]

After such an evolution from November 2016 to just before Election Day in
2020 - how do these women define their own political identities today - Republican
or Democrat?

Smeltzer looks bewildered when she answers simply, “I'm lost®

Geitner seems to agree. “That’s something I'm still working through®, she said.
“At this point, I think 1t’s OK for me to be undecided in that aspect as long as I'm
decided on where I'm going to be in this election®.

Fonte:

Questions

1) Take a look at the first three paragraphs of the text again. What are the
resources used to make this paragraph coherent? Consider the terms in bold
to help you answer.

They are all nervous.

Hollie Geitner fidgets with her coffee on a brisk and foggy fall morning. Joan
Smeltzer shifts in her seat, adjusting her shirt as the breeze rolls through her
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backyard. Julie Brady smokes one last hand-rolled cigarette, playing with the case
adorned with the American flag to calm her nerves.

They are all nervous because of what they are about to discuss. They haven’t
really talked about it in such a public way.

a) euphemism

b) subject pronouns

c) anaphoric and cataphoric references

d) irony

2) In the paragraph below, what alternative does not show words that help to
create a coherent text and is only used as a reinforcement of something stated?

Unlike 2016, this November Smeltzer, Brady, and Geitner all say they are voting
for Joe Biden. While conversations with Trump voters who will no longer vote for
him are not necessarily predictive of how the state of Pennsylvania will vote, these
conversations are illustrative of the challenges the President faces in a key battle
ground. Polling from late September indicates they are part of a larger trend with
Biden leading by 23% among women in Pennsylvania.

a) all
b) while
c) these conversations

d) and
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Marcadores de discurso



Marcadores de discurso, em inglés, discourse markers, connectors,
liInking words, entre outros, sao palavras que conectam uma sentenca
a outra e introduzem um tipo especifico de relacao entre as frases,
por exemplo, causa e efeito, adicao, contradicao etc. Desta forma,
auxiliam na coesao e coeréncia de um texto. Nesta licao, trataremos
dos tipos mais comuns de conectores.



Exercicio

v AN S RIS

Fonte: New York Times ( )

WILMINGTON, Del. — President-elect Joseph R. Biden Jr. vowed Tuesday
afternoon to preserve and expand the Affordable Care Act when he takes office on
Jan. 20, and assailed legal efforts by President Trump and Republicans to invalidate
the health care law during oral arguments at the Supreme Court earlier in the day.

Mr. Biden lashed out at what he called “far-right ideologues” in the Trump
administration who asked the court to strike down the health care law. He said
the impact for millions of Americans if that were to happen would be severe.

“This doesn’t need to be a partisan issue. It’s a human issue that affects every
single American family”, Mr. Biden said, adding that people would lose protections
for pre-existing conditions and other coverage. “This isn’'t hyperbole. It’s real. As
real as it gets.”.

The law, signed by former President Barack Obama, provides insurance
coverage for tens of millions of Americans, guaranteeing coverage for pre-existing
medical conditions and providing other popular provisions, including coverage
for prescription drugs and visits to the emergency room.

51


https://www.nytimes.com/live/2020/11/10/us/joe-biden-trump

But Mr. Trump and Republican state officials argue that a key provision of
the law — the mandate that individuals purchase insurance — 1s unconstitutional
because Congress reduced the penalty to zero, removing the justification that it
was essentially a tax. The Supreme Court had upheld that justification in 2015.

It was not clear whether the court would strike down the mandate. But at least
five justices, including two members of the court’s conservative majority, suggested
that doing so would not invalidate the rest of the law.

Mr. Biden did not acknowledge the comments from the justices. Instead, he
focused on the arguments made by the government’s lawyers, saying they were
“ridiculous” and that the government should not have pushed for an end to the
law 1n the middle of a pandemic.

“Regardless of the outcome of this case”, he said, “I promise you this: We will do
everything in our power to ease the burden of health care on you and your family”’.

Mr. Biden made the fate of the Affordable Care Act a central part of his campaign
for the White House, arguing that if Republican lawyers succeeded in convincing
the justices to declare the law unconstitutional, the Trump administration would
be 1ll-equipped to address the fallout. After years of promising to do so, Mr. Trump
has yet to propose an alternative to the health care law.

Mr. Biden has said he wants to strengthen the law by offering a so-called public
option, allowing people to receive coverage the way Medicare enrollees do, through
a system of government-run insurance. People who would prefer to stay on private
insurance would be able to do so.

Mr. Biden was joined at the event by Vice President-elect Kamala Harris, who
as a candidate for president had pushed a health care plan that was intended to
expand coverage, but stopped short of the “Medicare for all” single-payer system
of government health insurance favored by liberal Democrats.

“Our country had a clear choice in this election”, Ms. Harris said. “Each and
every vote for Joe Biden was a vote to protect and expand the Affordable Care Act,
not to tear it away in the midst of a global pandemaic”.

The Affordable Care Act has survived two earlier challenges in the Supreme
Court. But three new justices — all Trump appointees — have joined the court since
the last one. One of them, Justice Amy Coney Barrett, has been publicly critical of
the earlier rulings.

Fonte: New York Times ( )
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A. Choose the right connector.

1) “Mr. Biden vowed on Tuesday to preserve and expand the Affordable
Care Act when he takes office in January.”

a) since
b) and
c) too

d) also

e) however

2) ¢ Mr. Pompeo appeared to seethe on Tuesday when a reporter asked
Mr. Trump’s delaying tactics undermined the State Department’s efforts
to pressure political leaders abroad to accept losing results.”

a) but,if
b) but, how

c) nonetheless, and
d) however, and

e) however, so

3) “‘We want every one of those votes to be counted in the same way,
we have every expectation that every vote here in the United States will be
counted too’, he said.”

a) that
b) which
c) who
d) when

e) what

4) “Hours earlier, President Recep Tayyip Erdogan of Turkey became one of
the few remaining world leaders ___ had initially resisted congratulating Mr.
Biden to reverse course and acknowledge him as the victor.”

a) that
b) which
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c) who
d) when

e) what

B. Choose the connector that does not fit.

1) “Mr. Pompeo was the latest Republican to decline to publicly recognize Mr.
Biden’s victory, he also promised to ensure that the State Department
remained functional and secure between now and Inauguration Day.”

a) but
b) however
C) moreover

d) although

2) “‘That’s ridiculous and you know it’s ridiculous, you asked it because
it’s ridiculous’, he said.’

a) and
b. besides
c. that’s why

d. hence
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Elementos de referéncia



Os elementos de referéncia, ou reference devices, em 1nglés, sao
palavras que, dentro de um contexto, fazem alusao a conceitos ja
apresentados, ou que serao apresentados na sequéncia dentro de um
texto. Eles sao utilizados para evitar a repeticao de termos proximos
e, dessa forma, criam construcoes mais claras, especificas e evitam
ambiguidade. Algumas categorias de palavras que consideramos
elementos de referéncia podem ser: pronomes relativos (relative
pronouns, em inglés), pronomes sujeito, pronomes objeto, entre
outros. Esse topico relaciona-se, especificamente, com a coesao
textual.

A partir desses exercicios mais estruturais, os alunos deverao
conseguir identificar as relacoes entre as frases e modifica-las de
modo a deixa-las mais fluidas. Num texto, essa é¢ uma habilidade
Importante para torna-lo coeso.



Exercicios

1. Rewrite the sentences using the relative pronouns who, whose and that, as
the example shows:

Laura likes to read books. They are fun and lengthy. -> Laura likes to
read books that are fun and lengthy.

a) This is my niece. She has just come from India.

b) She is alawyer. Her son lives in Mexico.

c) An airplane is an incredible machine. An airplane flies.
d) Carlos is reading a magazine. It is very interesting.

e) That’s my friend. She lives in London.

f) That is my classmate. Her mother lives in Paris.

g) Claryis wearing a hat. The hat is too big for her.

2. Underline the correct relative pronoun.
a) I know the man who/whose sent you this message.

b) That’s the businessman which/whose daughter suffered an accident this
morning.

c) The book who/that I was reading yesterday was written by Shakespeare.

d) Did you know that/which Harry Potter is a character created by J. K. Rowling?
e) The T-shirt whose/who buttons are blue is mine.

f) The lady which/who was living in this house went away to Nebraska.

g) I don’t like people that/which don’t say “Good morning” to me.
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Answer keys



A. A.
1) b) 1.7
2)c) 2.5
3) a) 3.1
. 4.6
Do) 5.7
2 a) 6.2
b 7.4
C.
Da) A.
2)c) 1) 6
3) b) 23
4) 3) 1
a) ESPALHANDO 4) 7
b) ESFREGUE 5)5
¢) PUNHO 6) 2
d) SECO 7)4
5) ¢) B.

1) d)

2) e)
A. 3)b)
d 4) d)
2)d 5) d)
3)b C.
4) b 1) b)
5)e 2) )
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3) a) D.

4) e) 1) ALTHOUGH
5 2) BESIDES
e 3) NOT EVEN
2 d) 4) THUS
5) BUT / SO/ BECAUSE
3) c)
4) e) COERENCIA
2)d) A.
1) c)

N 2) a)
COESAO
A.
1) a) A.
2) b) 1) d)
3)b) 2)a)
. ) d
Do 4) ¢)
2) a) B.
3) C) 1) c)
4) a) 2) b)
5) b)
C.

1)
TIME: ONGOING/DURING/WHEN
ADDITION: TOO/AND/ALSO

OPPOSITION: INSTEAD OF/BUT/
EVEN THOUGH

2) )
3)b)



1.

a) This is my niece who / that has just come from India.

b) She is a lawyer whose son lives in Mexico.

c) An airplane is an incredible machine that flies.

d) Carlos is reading a magazine that is very interesting.

e) That’s my friend who / that lives in London.

f) That is my classmate whose mother lives in Paris.

g) Clary is wearing a hat that is too big for her.

2.

a) who

b) whose
c) that
d) that
e) whose
f) who
g) that
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